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Course

Prerequisite: EDSE 510

Course Description, General Content and Objectives

EDSE 511 is designed as a practical course to enable graduate students to develop knowledge,
skills and dispositions that will help them prepare to engage with and conduct educational

research.

In addition to building on insights gained from EDSE 510, the specific objectives of the course
are for students to:

conceptualize and design their MEd. Thesis. They will have the opportunity to: 1) read
and reflect upon research trends, orientations, methodologies, ethics, data collection and
data presentation; 2) consider their relevance for their particular area of research
interest; and 3) move their final project forward
to expand their knowledge of research methodology, research skills and plan the
conceptual, practical and reflective components of their future thesis
write a proposal that outlines objectives, questions, review of literature in the chosen
area, methodology, data collection (if required) and proposed data representation and to
receive feedback on their ideas. The proposal will be further developed in consultation
with your Supervisor in an ongoing manner.
consider such questions as:

o What might a thesis look like?

o What are my particular research interests? What is relevant to my professional
world?
What might be a possible research site?
How might | be involved as a teacher/administrator-researcher?
Which research methodology might be best suited for my particular interest?
How will I collect data (if applicable)?
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o What are ethical questions I need to consider? Do | require ethics approval? If so,
how do | obtain this approval?

o What might a literature review look like?

o How might | analyze my data?

o What would be an appropriate way to include a reflective component?

o How do I locate myself in the research and reveal my own preconceptions and

reflexivity?
o What possible forms of representation might be suitable for my studyt?
« At least four hours of this course will be focused on fulfilling students’ graduate
research ethics requirement.

See also Graduate Student Handbook 2012-2013
http://www.secondaryed.ualberta.ca/GraduatePrograms/~/media/secondaryed/Documents/Gradua
tePrograms/graduate handbook.pdf

This course curriculum can, to some extent, be negotiated by the students and instructors, so the
outline can only be tentative. Changes can take place in content and evaluation based upon class
discussion and negotiation.

Required Texts
Weis, L. & Fine, M. (2000). Speed bumps: Student friendly guide to qualitative research. New
York: Teachers College Press.

There will be other assigned readings.

Recording Class Lectures: Audio or video recording of lectures, labs, seminars or any other
teaching environment by students is permitted only with the prior written consent of the instructor
or as a part of an approved accommodation plan. Recorded material is to be used solely for
personal study, and is not to be used or distributed for any other purpose without prior written
consent of the instructor.

Additional Major Course Materials - NIL

Course Evaluation/Assessment

Information about the U of A grading system can be found at the University of Alberta Policies
and Principles Online (UAPPOL) website at http://www.uappol.ualberta.ca/

According to the University of Alberta Grading Policy, “Grades reflect judgments of student
achievement made by instructors and must correspond to the associated descriptor. These
judgments are based on a combination of absolute achievement and relative performance in a
class.” In this course, your work will be evaluated using the general grading descriptors
established by the University, as well as the more detailed assessment criteria that will be
provided for specific assignments. Your grade on each assignment will be in one of three formats:
a descriptor (excellent, good, satisfactory, etc.), a letter (A, B, C, etc.), or a number. When
necessary, descriptor and letter grades will be converted into numerical equivalents in order to
weight them properly and average them into a final course grade. Conversions between
descriptors, letters, and numbers will be made in accordance with the University’s grading policy
and the table provided. Your final course grade will be reported as letter grade. It will not be
official until it has been approved by the Department Chair and posted on Bear Tracks.
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Evaluation in EDSE 511 will consist of 3 graded assignments. There is no final examination in
this course. Details of the assignments and grading criteria are provided below and will be
discussed further in class. Each assignment will be evaluated based on the general grading criteria
indicated below and the specific criteria set out for the assignment. Each assignment will be
assigned a letter grade corresponding to the U of A Letter Grading System (Table A below).
Letter grades for assignments will be translated into corresponding GPA equivalents for the
purposes of weighting. You will be assigned a final letter grade for the course reflecting judgment
of your achievement made by the instructor based on a combination of absolute achievement and
relative performance in the class.

General Grading Criteria

A-, A, A+ (Excellent) — displays excellent performance with respect to assignment learning
objectives; exhibits sophisticated, original, creative thinking and demonstrates a capacity to
analyze critically and synthesize information; presenting challenging and significant ideas;
interpretations developed with insight; finely focused and clearly written/crafted

B, B+ (Good) — displays good performance with respect to assignment learning objectives;
understanding/analysis is strong; well focused and clearly written/crafted

B-, C+ (Satisfactory) — displays satisfactory performance with respect to assignment learning
objectives; understanding/analysis meets expectations; not consistently well focused or clearly
written/crafted

C and below (Failure) — displays unsatisfactory performance with respect to assignment learning
objectives; weak understanding/analysis evident; poorly focused and written/crafted

U of A Letter Grading System
Course Grades Obtained by Graduate Students

Descriptor  |Letter Grade Point
Grade Value
Equivalent
Excellent A+ 4.0
A 4.0
A- 3.7
Good B+ 3.3
B 3.0
Satisfactory  |B- 27 Minimum Academic Standing GPA
C+ 23 Minimum course pass mark
Failure C 2.0
C- 1.7
D+ 1.3
D 1.0
F 0.0

Points Regarding Evaluation Procedures

e All written assignments must be word processed in Times New Roman 12 point font,
double-spaced with linch margins (or equivalent) unless otherwise negotiated with the
instructor. Writing ability/style will be assessed along with the content. Particular details on
assignments will be communicated throughout the course.



« Written assignments should adhere to APA or other acceptable style in format, citation and
referencing.

« Late penalties will be assigned to assignments handed in after the due date. After 5 days, a
grade of zero will be assigned. Exceptions due to extenuating circumstances must be
approved by the instructor in advance.

« Information about the U of A grading system can be found at the University of Alberta
Policies and Principles Online (UAPPOL) website at http://www.uappol.ualberta.ca/

GFC Policy states that:

« Instructors will allow students a reasonable time in which to complete an assignment, bearing
in mind its weight.

« Instructors will mark, provide appropriate feedback, and return to students all term work in a
timely manner.

« Normally term work will be returned on or by the last day of classes in the course, with the
exception of a final major assignment (which may be due on the last day of classes), which
will be returned by the date of the scheduled final examination or, in non-examination
courses, by the last day of the examination period. All exceptions must be authorized by the
Faculty Council (or delegate) in the faculty offering the course.

Important Reminders

Course Outlines
Policy about course outlines can be found in Section 23.4(2) of the University Calendar.

Code of Student Behaviour

The University of Alberta is committed to the highest standards of academic integrity and
honesty. Students are expected to be familiar with these standards regarding academic honesty
and to uphold the policies of the University in this respect. Students are particularly urged to
familiarize themselves with the provisions of the Code of Student Behaviour (online at
www.governance.ualberta.ca) and avoid any behavior which could potentially result in suspicions
of cheating, plagiarism, misrepresentation of facts and/or participation in an offence. Academic
dishonesty is a serious offence and can result in suspension or expulsion from the University.

Equity Statement and Inclusive Language Policy

The Faculty of Education is committed to providing an environment of equality and respect for
all people within the university community, and to educating faculty, staff and students in
developing teaching and learning contexts that are welcoming to all. In seeking to achieve a
climate of respect and dignity, all staff and students must use inclusive language to create a
classroom in which an individual’s experience and views are treated with equal respect and value
in relation to his/her gender, racial background, sexual orientation, and ethnic background. We
are encouraged to use gender-neutral or gender-inclusive language and become more sensitive to
the impact of devaluing language in order to create a thoughtful and respectful community.

Recommendation to Students with Disabilities

Students who require accommodations in this course due to a disability affecting mobility, vision,
hearing, learning, or mental and physical health are advised to discuss their needs with
Specialized Support and Disability Services, 2-800 Students’ Union Building, 492-3381.
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Assignments

1. Summary of three Research Theses 20%
Due: February 13, 2013

With the assistance of your Supervisor, select three theses to review: one in your subject area; one
in any subject area using a different research methodology from the first one; and one that comes
highly recommended by your Supervisor. Briefly summarize the objectives, methodology and
findings of each thesis. Present a critical analysis in reference to the Department of Secondary
Education’s Thesis Requirements and Criteria, discussing its strengths and weaknesses, and what
you liked and disliked about it as a “thesis.” Analyze and comment on the kinds of
guestions/issues addressed in the project. Consider whether the methodology is suited to the topic
and discuss the form(s) of data representation. Explain how the project has offered you new
insight into the educational area under discussion. (You may wish to maintain the anonymity of
the author). Please feel confident in moving beyond these suggestions of inclusion for your
critique.

2. Developing and refining research skills 30%
Due: weekly, as discussed in class
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This assignment is designed to help you develop and refine a variety of research skills and
become a more critical reader of research. Using time in and out of class you will engage in a
variety of research tasks such as: formulating a research question, engaging in library research,
locating yourself in your study, formulating an invitation to participate in an interview,
developing a consent form, preparing a draft of an ethics application form, constructing an
interview protocol, practicing interview skills, transcribing parts of an interview and beginning to
decode interview data. Tasks will be assigned weekly and class time will be provided to initiate
them and then discuss experiences and share insights.

Completion of and/or participation in tasks will be evaluated on a credit/non-credit basis, with
each task contributing to an equal percentage of the overall grade for the assignment.

3. Study Proposal
Due: a) every 3 weeks 20%

b) Friday, April 12,2013 30%

a. Prepare several (4 in total) 10 minute presentations for the class on your proposed idea
for your research thesis. These oral presentations (with one page written handout) will be
due every 3 weeks. Over time your explanations will evolve to be able to include all of
the following:

i. Explain why you are interested in this particular educational topic and the
rationale for selecting it as well as how it has personal relevance (relate to
reflexivity).

ii. Summarize several research articles relating to the field of study and explain how
your study integrates or builds on the findings in them.

iii. Explore and discuss the practical and reflective/analytical components of your
potential study, considering how you plan to collect data and to represent your
data in the study.

iv. Design two or three questions about your proposed study to receive peer
feedback and/or engage your colleagues in a related activity to generate feedback
to assist you in refining your ideas.

v. Progress you are making toward completing your thesis.

vi. An overview of your final research proposal.

This part of the assignment will be graded on a credit/non-credit basis with each
presentation contributing to an equal percentage of the final grade.

b. Design and submit a proposal for your research study (minimum of 15 pages but may be
as many as 40 pages). The proposal must include a 500 word abstract and:

« anintroduction including: background, objectives and question(s);

e areview of the literature;

« your methodology — the methodological traditions you propose to employ &
methods including: proposed research site and participants, data collection, possible
forms of representation, ethical considerations.

These components may be integrated into your proposal in a standard format or in more

innovative ways. Further details of the proposal will be discussed during class. Length of

proposal will vary due to personal phase of engagement and nature of the study.
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